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Background note – John Viner and Emily Norman 
 
As National Society inspectors, we encounter school after school that is struggling to 
make sense of assessment in RE.  This is often because they are confused about 
the use of I Can statements and don't understand how the ‘levels’ in RE can stand 
up in a world where NC levels have gone.  This proposal merely simplifies what we 
already have - it keeps the familiar but makes it manageable, 
 
Principles 
 
This simple view is based on the following key principles: - 
 
1.  It is important to acknowledge AT1 and AT2 as essential components to RE 
planning but they are part of a child’s overall development in the skills and 
understanding of RE. Therefore, they should be a part of any assessment system 
but not necessarily separated. The separation is a function of planning and formative 
feedback rather than summative assessment. 
 
  2. The way that the I can statements are laid out is against the RE Council’s Six 
Areas of Enquiry. This makes every sense because it aligns the development of 
skills in RE with the content. But too often schools and teachers lose sight of this 
framework. For that reason, this table makes the six areas clearer and includes the 
key question which underpins each area. This makes it easier for teachers to see 
how pupils demonstrate their understanding. It also blends the current thinking about 
the content domain and the cognitive domain and so aligns with NC approaches. 
 
3.  It is no longer appropriate to think about Levels in RE or in any other subject. 
Therefore, the table is laid out in age-appropriate expectations, based on the I Can 
Statements, with an additional line for Year R, and an indication of when pupils are 
working towards (WT) or working at greater depth (GD). 
 
4. To depersonalise assessment, since it is the teacher who is making the 
judgement, the first person references (I can) have been re-written as third person 
(the child can). 
 
Using the grid in practice 
It is a key principle of assessment that pupils do not progress linearly. Therefore the 
most sensible approach here would be to have one table (or relevant sections of the 
table) for each pupil.  Then it would be simple for teachers to highlight the relevant 
statements. Where this is used robustly, of course, they would be able to identify 
evidence that the statement applies. Thus assessment can be much more forensic 
than the rather hit-and-miss system that sometimes characterises a school’s 
approach. Now a teacher could clearly show, for example that ‘Sanjay is working at 
age appropriate expectations in understanding belief and how this impacts on the 
way that people live but, because he thinks deeply about spiritual matters, he is 
working at greater depth in understanding deep questions.’ 
Alternatively, we have a complete set of downloadable Excel spreadsheets available 
at http://bit.ly/2A4VlEy  


